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ABSTRACT
Kimberly Ann Keil

A STUDY OF THE INTEGRATION OF LANGUAGE ARTS IN AN

ELEMENTARY MUSIC CURRICULUM
16935
Dr. Lili Levinowitz
Master’s Degree - Music Education

The problem of this study was to determine the effects of the integration of the
language arts in a first grade music curriculum.

Twao first grade classes from the Marie 1. Durand Elementary Schael, in Vingland
NJ, participated in the study. The groups received 12 weeks of an integrated language
arts music curriculym based on materials from Harcourt, Brace, and Jovanovich (HET)
reading series and Carson-Dellosa, “Photics Fun K - 17, The two control groups, which
also consisted of first grades, received traditional music instruction, with no specific
emphasis on the languapg: arts.

For problem one, a sutvey was administered to all of the regular and special

education classrooty teachers Frequencies and corresponding perceniages were



computed for each question. For problem two, test scores from the 1-1, 1-2, and 1-3,
HRAJ reading series were organized into a one-dimensional design for differendes and a two
tailed t-1est for independent means using the 03 level of confidence.

Findings confirmed in probleim one that the classroom teachers are gware of the
importance of the arts by integrating the HBJ reading series and the langnage arts into the
music curriculum. In problem two, findings confirmed that integrated language arts

instruction s better than non integrated instruction.



MINY - ABSTRACT
Kimberly Ann Kell

A STUDY OF THE INTEGRATION OF LANGUAGE ARTS IN AN

ELEMENTARY MUSIC CURRICULUM
1595
Dr. Lili Levinowitz

Master’s Degree - Music Education

The problem of this study was to determine the effocts of the implemenistion of
the integration of the langnage arts in an elementary, first grade music curriculum.
Significant differences were found for problem twao, in favor of the integrated language

as,
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CHAPTER. ONE
PURPOSE OF THE STUDY

Iniroduction

Music educators explore an attempt to create a curriculum that will link academic
diseiplines together with music disciplines. The general education, as we know it, has had
a tendency to be fragmented and bas isclated each individual subject. It seems reasonable
that by cotmeeting the two there is potential for enhancing the reading program Aangnage
arts and providing children with a whole learning experience. It is important for rmisic
educators to further examine the benefits of integrating the lansyage arts in an elementary
music eurriculum. Most of the research conducted in the application of music to learning
has proven to be beneficial and helpful, not only te the tlassroom teacher, but to the
student.

Kelley conducted a study of the effect of mmsic on reading and language.” There were
three experimental groups which were randomly assigned to music, visual arts as well as a
control group. The music group and visual arts group met three fimes A week for 30
minutes for a total of 22 acssions. The music group was structured on the work of Orf,

Zolan, Kodaly, and their American ¢ounterparts. The currienhim was built to increase

! Linda Lonise Kellev, “A Combined Experirnental anil Descriptive Study of The Effect Music
on Reading and Language.” Unpublished doctoral digsertation, University of Pennsylvania, 193).
1



music concepts and skills, and to encourage the students to use their own lancuage and
expression for creating and improvising speech. The conirol group did not take part as a
treatment group but was given pre and post measures along with qualitative
documentation. The conclusions of this study are that the students in the music group
showed a greater erowth in phonics and language expression, and demonstrated potential
for enhancing reading and language in the firgt grade.

Korscik documents a study my Marshall and Garner who investigates the prosram
impact of an arts integrated curriculum for grades K-6.> This study consisted of 27 arts
mmtegrated curriculom moduyles. The units integrated music, visual art, dance dramatics,
creative writing with mathematics, reading, science, social studies, physical education,,
langunage arts, and health. Results of this study provided evidence that students using the
arts integrated curriculum learned more than the students that used the regular non-
mtegrated curriculum. By the end of the third year, the results of this study would dispute i
any arguinent for the importance of the arts as a part of an integrated curriculum

From a different prospective, (FFallon suggests that the arts are a way in which
something vital happens to the student® In other words, citizens are formed,
imaginations are stimulated, problem solving is created, and communication skills are

developed, as well as the ability to get along with others. These ate all vital tools children

* Judith 8. Koroscik. “Arts and Learning SIG Proceedings: American Educational Research
Assoclagon Anmial Meeting.” American Educational Research Association. Vol 1, Aprl 11-15, 1983
* David O°Fallen, “Axts in Education.” Connections Guarterly. March 1992 pp. &,



need to generate a practice 1o become well balanced citizens. Accordingly, the Kansas
Department of Education did 2 sty invalving approsamately 325 small businesses with
15 employees or fewer. The invastigators asked the busingsses what kdnd of skills they
preferred their employees to have when coming to work for the company. The results
confirmed the belief of O Fallon, That s, the arts are crucial to ali childrens’ development
to become a well rounded, disciplined, and refined citizen.

In 1933, a study of the evaluation of a sociomusic curficulum for young leamers was
developed to help answer the queshan, “Does the integration of music with social studies
and science eflectively convey the concepts of nmsic, social studies, and science 1o the
learner?  The study was based on one first grade treatment group (N=317), three
separate-gubject comparison groups which consisted of one first grader (N=102}, one
kindergarten (N=73), and one second grade (N=74) The rreatiment group experisheed an
inreprared sociomusic curriculum, taught by the classroom teacher or instructional aide,
whereas the control group experieneed separate-subject instructon taught by a subject
matter specialist. The treatment consisted of two 30-minute $o¢igmsi lessons per week
for 15 weeks, The results were conclusive in determining integrated instruction in music
with science and social studies, and demonstrating the positive effact on learner

achievernent.

* Valeria N Brynk and Jon J. Denton. “Hvaluation of a Soclomusic Curriculum For Yeneng
Learmers.” Texar Tech Jouwrnal of Eduearion, Vol. 10, MNa. 1, gp. 43-47, winter 1983,



Another siudy consisted of an elementary school iocated in Chula Vista, Califomia.
The Kellogg Elementary School implemented ag arts in education program that worked,
reported Randy Cohen ® The purpase of this pragram was to qusture selfesteeny, inspire
academic excellence, and unleash creative potential. The school consisted of 428 students
comprising a rich ethnic diversity.  The propgram was wplemented in 1988, and it entailed
integrating the arts into the cmiculum  Furthermare, & teaching technique in wiuch a
lesson was taught utilizing an art activity as the vehicle, as opposed to a lecturs, was used
The results were self explanatory and they answered the: question “Does it work™® The
following support that arts in education are influential: 1) standardized test scoras have
gane np gince the present arts m education program was implemented, 2} the students
ranked high in the district, and natonalty, 1 both reading and math on the Stanford
Achievement Test, 53) there was an increage in student attendancs,

Fipally, Merrion’ reports in her paper that music and reading are similar in process,
product and affective response. That is, music and reading have a similar learning process,
and once these similarities are understood, they will be effectively utilized to hring abowut a

trulfy integrared curriculum,

s Randy Cehen “Eclloge Elementary @ A4n Arix m Edpcation Propram That Warks.”
Connzctians Chearterly, March 1992, pp. 3.

¢ Randv Cohen. “Kellogs Elementiry @ A At in Education Program That Works.™
Connectivny Quarterly. Narch 1992, pp. 3.

* Marparet Tiee Merrion. “Aris Integration Paralicls Between Music and Reading  Frocess,
Product and Affzchve.” Paper presented at the Annunal Meeting of the Intermnational Beading Associadon
{20th, New Orleans, LA, April 27 - May I, 1981).



There has been much research an the topic of the intepration of the aris into
education, but there has not been sufficient reciprocating research-on the integration of the
language arts into the artg currienlums, specifically elementary music. This would improve
the classroom teacher’s awareness of the impartance of how the two curriculs benedit each
other as well as how they refate. Equally important is the students’ whole learning

experience which is being coordinated with the ¢lagsroom teacher and the music teacher.

Purpese and Prohlems

The purpose of thia stody is 1o gather ifonmation about the integration of the
language arts nto a first prade elementary music curticulum. The problems of the presant
study are: the: following. 1) Will classroom teachers become aware of the importance of
the arts by integrating the language arts into the music curnculum?, and 2) Will frst grade
students show an improvement in their language arts skills when the lanpuage arts arg

integrated into the music curmculum?



CHAPTER TWO
RELATED RESEARCH

Litroduction

There is little extant research to evaluate the effects of rhe intepration of the
language arts imto a music curricutum Kelley is one of the few who have completed a
disgertation on the study of the effect of music on réadjng and lanpguase, therefore this
study will be reviewed in detail. Furthermore, studies by Brunk and Denton, and Koroseik
will be: reviewed because their focus is primarily based on integrating music into an

academic subjeci or suhjects.

The Brunk and Benton Eitl.u:lyj1

Brunk and Denton wanted to evaluate a curricnlum plan that inteprated social
studies, seience, and music. The problems are as follows: 1} Is there a difference between
the integrated curricalum and the separaied-subject curriculum in learner achievement for
social studies, science, and music concepta?, and 2) 18 the socicmusic content understood
by boidering cohort groups, that is kindergartners and second graders?

During the 15 week experimental period, students received two 30 minuie

sociomusic lessons. Bach lesson plan stated specific behavioral objectives and associated

! “aleria M. Brunk and Jon | Denton “Evaluaiion of a Sociomysic Curricpium For Yonngz
Learners,” Taxas Tack Jowrnal of Edvcation. Vol 10, No. 1, pp. 13-47, winter 1583,
5



concepis of social studies, science and music. Each lesson progressed from an
imtroductory musical activity through visual, verbal, and motor experiences to learner
recapitulation of the information learned. Classroom teachers, personnel, school principal,
statf members, and aides all took part in weekly inservice, activities, and after schoot
demonstrations.

Data were obtained from 568 young leamers who were members of intact classes
in public school programs. A four-group design for differences was used which included
one treatment group which consisted of 317 first graders, and three control groups, one
being a first grade separate-subject comparison group which consisted of 102 students,
another being a cohort group of kindergarten students which consisted of 73 students and
another cohort group of second graders which consisted of 76 students. The treatment
group experienced an integrated sociomusic curdiculum taught by classroom teachers or
mstructional aides whereas the three control groups experienced separate-subject
mstruction in music, social srudies, and seience, taught by subject matier specialists.

At the conclusion of the 15 weeks, all four groups wers administered the same
achievement test. The test consisted of a 20-item multiple cheice picture test similar to
the Boehm Test of Basic Concepts. Each test contained three pictures, only one of which
lustrated the concept to be idantified. Examinees marked an X on the picture that

lustrated the concept. The test inchuded 20 concepts; 10 - science/social studies, 9 -

music, and [ - attitude item. Reliability of the instrument was determined to be .73 with



the Kuder-Richardson formula 21 procedure. Ttem validity was assessed by a panel of
judges who examined item content and clarity of the line drawings.

Results confirmed that a difference in achievement of concepts in science/social
studies and music exists. That is, the mean performance of the sociomusic treatment
greup exceaded that of the separated subject first grade comparison group. The analysis
of the second research question yiclded an increase in aclieverment over the grade levels
on science/social studies and music. Statistically significant (p<.001} differences occurred
across the four groups for science/social studies and music. The variance accounted for

by group membership m this investigaiion was 22% for science/social studies and 47% for

IUsic.

Korosciks® document of the Jon C. Marshal and Suellvn Garner study®

The purpose of the Marshall and Garner study was to determine the impact of an
arts integrated curriculum implemented in grades K - 6. The teachers and students who
participated in the study were from a public schoo! distict in East Central Ilinods. Al
students in the district were involved in the research process for the three developmental
years. That would include approxamately 3,200 students who were enrolled iﬁ the district.

The study consisted of 27 arts integrated curriculum modules, four madules for
grades K - 6, Three units were developed for grade five, The units were non-sequential

and were desipned to be tanght during the fall and two units were taught during the

* Judith S. Koroseik “Ans and Learning 316G Proceedings: American Educational Research
Association Annmal Mesting.™ American Educarional Research Associaiion. Vol, 1, Apnl 11-15, 1983,



spring. The units were written using the three concept areas of culture, measurement, and
balance The units integrated the arts areas of music, visual art, dance, dramatics, creative
writing with mathematics, reading, science, social studies, physical education, language
arts, and health. During the first year, the culture was developed and taught. During the
second year, measurement and balance units were developed. Finally, all units were
tanght during the rthird year.

An e:;iample of an integrated arts lesson plan for kindergarten was as follows:

Topic - What is a family? |

Procedure - Help the Kindergarten students to undetstand the nature of familial

relationships including musical instrument families and children’s
roles and responsibilities in the family and society.

Measurements of behaviorally specified objectives provided construct validity for
the assessment of student achievement. Selection-type test items were developed bv the
co-authors and others, specific to the stated objectives. Grades K - 1 used a picture test
booklet which consisted of 22 and 23 three - regponse items. Grade three used another
picture test booklet coniaining 23 four - response items. Grades four, five, and six used a
reusable test booklet which consisted of 44 to 49 four - response items, these served as
data in analyses. The reliability for these test ranged from a low .66 to 2 high .82, with the
mode value being 79, A two by three design was used for the grade K - 2 data and
strvalatly a two by four design was used for the grades 3 - 6 data.

Using the Tukey HSD Test, significant differences in means were found at grade 1

and grade 3 - 6, for the first year. At these grade levels, the experimental group showed
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significantly higher achievement than (he control group. The same analvsis was repeated
for the gecond vear intervention. The second year analysis served as a cross-validation for
the first year results due (o the fact that few of the second vear students had participated in
the first year and since the reatment units were not sequential, The results for the second
vear were conclusive in that the means favored the treatment group. The most dramatic
effects scemed to be in grades 2 and 3. The experimental groups tended to show the most
positive achievement, with the differences within grade levels, heing abowt one-hall of a
standard deviation on the achievement t¢sts, The third year evaluation revealed similag
regults, Therclore, the researchers conclurded that the students of the experimental sroup

showed an incresse of 2.24 score points over the control students.

The Kellev Study®

Kelley's study consisted of both a quasi-experimental design and a descriptive
approach using ethnographic techmques. This was carried out in two first prades (N=62,
- mean age 6.5 years) in a middle class parochial school to explore the possible relationships
between music and reading/lanpuase arts.

The two first grade classes used the same basal reading program and were
randomly divided into thirds. One third from each clags corbined. to generate three
random groups: music, visual arts, and control. The music group-and the visual art groyup

met three times a week for 30 minute classes and were tnught by the investigator for a

i Linda oyise Keley, “A Combined Experimental and Deseriplive Stdy of The Bffect Music
om Reading and Langnage.” Unpublished doctoral dissertation, University of Pennsylvania, 1081,
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total of 22 sessions. The comirol group did not participate as a treatment proup but was
given pre and post measures along with qualitative documentation. The integrated
program spirally built nmsic concepis and skills but also actively invoived the children in
using their own language and expression for creating and improvising speech and rhythm
ensembles, playing percussive instruments, singing plavparties, and expressive body
movement. The visual art program provided a variety of media for expression, especially
ones not encountered before, encouraging unique and original work.

Pre and post measures were carried out for an initial probe in concept formation
using the Goodenough-Harris “Draw a Person” test, oral and silent reading using the
Borel Reading Milestones test, and metalinguistic awareness test using miscue analysis of
oral reading samples, reading interviews with the teachers and children and spelling
analysis. These data were quantified for computer based analysis as well as qualitative
study. Quantitative results were treated in the form of plots, comparison of group means
and correlation coefficients.

Results mdicated the following, that the Goodenongh-Harris “Draw a Person” test
showed a positive correlation between concept development and the music treatment. (r.6,
p<.01), & weak positive correlation {1.23, p< 01} was found between oral reading and the
musi¢ treatment. Qualitative analysis of the reading tests demonstrate greater growth for
the music group. Lastly, the metalinguisic awareness results verify that the children in the
music group were significantly behind the other groups in the basic understandings

required to make the “initial leap” into beginning reading. Both qualitative and
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quantitative analyses showed that althongh the music group was operating at a lower level
{r.4, p=.01) at the beginning of the study, they improved to equal or better. The children
in the mnsic group evidenced increased sound manipulation and letter-sound awareness

beyond the growth in the other gronps.

Interpretation

The research that has been presented has demonstrated the positive effects on
learner achigvement and has provided basic methodology for applying the arts integration
theory. Few people would dispute the need for arts skills. Districts, administrators,
teachers, and the community are becoming more aware of the fact that the arts are
fundamental to mathematics, language arts, social shidics, science, culture, and social
skills. These studies have provided information that will not only benefit the student in

his/her learning but will benefit the classroom teacher in endorsing her teaching.



CHAPTER THREE
METHOD AND DESIGN
Sample
The sample for problem one consisted of o survey that was administered to all

regular, bilingual, and special education classroom teachers. The sample for problem two
consisted of four intact first-prade peoeral mosic classes. All four classes are located at
the Marie D). Durand elementary School in Vineland NJ. All four classes had the same
mstructor for music and all four classes met for 12 weeks, once 8 week for forty minute

§GS510LS.

Procedures

In this experimental study, there were two experimental groups and two contol
aroups comprsmg first grade students. There were approximately 26 stidents in cach
class.  Bach class met onice a week for forty minute sessions.

The experimental groups received 12 weeks of integrated lansuaoe arts m their
regular peneral musie class which included integrated suggestions from the Tarcourt,
Brace, and Jovanovich (HBJ) reading sence thal is used in the classrooms and the Carson-
Dellosa publication of phonic books in songs (K-1). The contral groups alao received 12

weeks of a traditional general music ingtraetion which consisted of general songs and

13
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mgic theery, with no crophasis on the language arts. During the duration of the study,
the experimental groups were provided with a music curriculum which inchuided inteerated
studies of songs, music and language arts that would help enhance the childs’ learning but
also assisi the classroom teachers in making learning g total experence. The contral
aroups wers provided with a traditional general music curmicuhim during the duration of
the experimental peried that intensified the music curmiculum rather than the lansuags arts.
Driring the expanmenial pertod, the classroom teachers tested the students. The tests
were comprised of three individuat unit skills assessment test for books 1-1, 1-2, and 1-3
of the Harcourt, Brace, and Jovanovich (ITBJ) Treasury of Literarure. Students who were
in special proprams such as resource room, basic skill and reading recovery were
excluded from the study due to the fact that they were receiving extra help in their
language arts. These combined data servad as criterion scove for language art skill test.

A detailed outline of the survey for sample problem one 18 presented in appendix
A. The skeletal lesson plan of the 12 week experimental period of sample problem twa is
cutlined in appendix B, The matenals (songs, worksheets, etc...) that were integrated into
the: {irst frade experimental groups are presented in appendix C. The unir skills
assessment tests which were used to evaluare the: propress of students learning of the

integrated language arts are included in appendix 1)
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Dresipn and Analysis
The data were crganized into two parts, one belng the survey that was
administered to all of the regular and special education classroom teachers. Frequencies
and correapondug percentages were computed for each question. Twe being, the
language arts test scores that were orgamzet inio 4 one-dimensional design for differences

and a two tailed test for independent means nging the 05 level of confidence that was

calculated.



CHAPTER FOUR

RESULTS AND INTERPRETATION

Demographic Information
Questionnaires werg distributed to twenty-nine elementarv school teachers in the
Marie D. Durand Elementary School and 16 (55.17%) questionnaires were returned. The
make-up of the teachers who were surveyed represented a variety of teaching levels, as
follows: five-first grade, five-second grade, five-third grade, five-fourth grade, one -
second grade bilingual, one-third grade bilingual, four- NI (Neurologically Impaired), and

three- AH (Auditory Handicapped).

L&
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Table 1
Freguencies For Teacher Attitudes
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Table 2

Percentages For Teacher Attitudes
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Problem 1

The Cronbach alpha coefficient computed for the survey was .94. Freguencies for
each survey question representing teachers’ attitides are presented in table 1. The
cotrespondmg percentages are presented in table 2. To address problem one, three
clusters from the survey are presented as follows: student learning (questions-
1,2,4,7,8,13,14,19,20,23 24 and 25), teacher attitude (questions-8,10,15,16,and 21}, and
student attitude {questions-3,5,6,11,12,17,18,and 22)

Regarding teacher attitude, it can be seen that for questions 9 and 21. 56% of the
respondents, strongly agree that they would lke to see the integration of language arts
continue and expand to other elementary schools in the district. It seems reasonable to
suggest, therefore, that an awareness has been raised. This concern has indicated that the
clagsroom teachers have become aware of the importance of the implementation of the
integration of the language arts in the music ¢curriculum. The importance of multicuitural
awareness through song and story has been enhanced through the integration of the HBJ
reading series/language arts and helpful to the classroom teachers according to questions
10, 15, and 16 which bad an average of 79% persons agreaing.

The student learmng cluster varied with respect to differences (an 8% average of
the persons disagreed in questions 2, 4, 7, 14, 19, and 25). The teachers opposed the fact
that the mtegration of the HBJ series improved student recall, student memorization,

student creativity, student reading, performance and attitudes of reluctant readers and
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student test scores. Contrarily, however, questions 1, 8, 20, 23, and 24 showed an
average of 71.88% persons agreed students learning had improved due to the integration
of the HBJ reading series in the following areas: 1) improved shudent percepnigi,
conceptual and communrcative skills, 2) hnproved vocabulary and knowledge of words, 3)
unproved guality of student education through greater use of cuhural resources snd 4)
impraved the inusic curticulum as it relates to the classroom.

The lasi cluster focused on student attitades. In questions 3, 5, 6, 11, 17, and 22
there was an average of 72 92% persons who agreed that the integration of the TIRY
reading series was very beneficial to the stadent, increased student motivation, stimulated
student mierest m the reading themes, and that students were more enthusiastic about
coming to mugic, There was an uncertainty that occurred in questions 12 and 18. There
was 59.37% of teachers who neither sgreed nor disasread with the fact that the
yntegration of the HBJ reading series has helped student self image and awareness and has

enhaneed students” self~concept and reduced the isolation of the struggling student.
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Table 3

Means, Standard Deviations, and (r)-Test Summary Data

For Student’s Achievement in Lansuase Arts Skills

GROUP N M 5D
CONTROL 39 27.590 5.447
EXPERIMENTAL 30 29.744 2.336

frre) =2.269%
* p<.05

Problem 2

The means, standard deviations, and (#)-test summary are presented in Table 3.
The mean for the experimental group is higher than the mean for the control group and
that mean dillerence is statistically significant.

It could be that a Type I error was commitied, however, due to the significance
levet (. 026) that seems unlikely. Therefore, it seems that instruction integrating language
arts into the music curriculun: is superior to a non-integrated curriculum for language arts

skills to improve in first grade students.



CHAPTER FTVE

SUMMARY AN CONCLUSIONS

Purpose and Problems of the Study

The purpase of thig study was to gather information about the integration of the
language arts into a first grade elementary music curriculum. The problems were the
following: 1} Will classroom teachers become aware of the iimportance of the arts by
integrating tie: language arts info the music curricufum?, and 2) Will first grade students
show an improvementa in their Janguage arts skills when the language arts art integrated
imto the music curricufum?

Desicn and Analysis

The first part of the study consisted of a survey which was devised by the
researcher and distributed to all repular, tibnengl, and special education classroom
teachers. The survey comtained twenty-five questions pertaining to the effects of an
imtegrated music camiculum. The seeond part of the siudy entailed four intact first grade
¢lasses from the Marie D). Durand Elementary Schaol in Vineland Wew fersey,
participating ih an experimental study. The two experimental groups received 12 weeks of
an mtegrated music curmicuium which inchided Fanguage arts based on the Harcout,
Brace, and Jovanovich (HBET) reading series and Carson-Dellosa “Phonics Fun Book - 17

The two control groups received traditional music instruction.



Reslis

For problem one, the survey provided conclusive information that the classroom

23

teachers are aware of the importance of the arts by integrating the HBY reading serics and

the langnage arts into the music curniculum. For problem two, statistically significant

results were found in favor of the experimental groups.

Conclusions and Recommendations

Based on the data acquired from this study, it can be conchided that tﬁchﬁs do
have g sood pereeption of the importance of the integration of language arts into the
mausic currienhym, That i3, teachers beliove that curriculum integration not ooly benefits
the stadenr bur helps rhe classroom teacher.

Furthermore, it can be concluded that students’ will improve more lansuape arts
skills when the language arts arg inteprated nio the Grst grade music curricudum then
when no curricelum imtegration is presented.  Considering the positive results, it seems
reasonable to suggest that further research be undertaken to understand the efficacy of

curricalum integration in later elementary school vears.



APPENDEX A

SURVEY



Dear Durand Classroom Teachers,

This past summer I spent time focusing on how to improve the music curriculum
t0 benefit our students. My goal was to comrelate the Harcourt, Brace & Jovanovich
(HBJ) reading series mto the music curriculum. My objective was to create a more whole
learning expetience that would integrate the HIBJ literature by connecting the reading and
writing processes with the fine, performing, and practical arts.

The resulis of this survey will allow me to evaluate the curriculum changes
necessary and make any improvernents for next ﬁear.

Please take a minute and compiete this survey and return it to me by June 20,

1995.

Thank yvou for vour time and cooperation.

Kimberly Ann Keii



HB! AND MUSIC SURVEY

Please circle the one answer which you most sirongly feel would be appropriate.

o ]

53A = Strongly Apree
A = Agree
N = Neither Agree MNor Digagree
n = Disaoree

HD = Highly Disagree

The itegranon of the HBJ series inte the music curriculum has been an asset to
student learning.

SA A N )] HD

The integration of the TIBJ series into the music curriculum has improved student
ability (o recall.

SA A N b HD
The music curriculum plays an important role in student leaming social skills.
SA A N D HD

Stdant reading gkills have increased due to the implementation of the integrated
music curriculuem.

SA A N D oD
Students are more enthigingtic about coming 1o mosic class.
SA A N D HD

Students are more enthusiastic about reading the story and singing the cormrelating
song to the teachar

SA A ™ D B
Student ability t0 memorize has improved.

SA A N L) HD



10.

11

12.

13,

14,

15

16.

Students vocabulary and knowledge of words has increased with the
implementation of the integrated music curriculum.

SA A N D HD

The integration of the HBJ reading series into the music curriculum should
continue next year.

SA A N D HD

The integration of the HBJ reading series into the music curriculur has been
helpfiil vo the classroom teacher,

SA A N D HD

The integration of the HBJ reading series into the music curriculnm has increased
student motivation.

SA A N D HD

The integration of the HBJ reading sefies into the music curriculum has helped
student self image and awareness.

SA A N D HD

The integration of the HBJ reading series into the music curriculum has helped
students become more comfortable with their oral reading,

A A N | | HD

The integration of the HBJ reading series into the music aurriculum has had a
positive impact on the performance and attitudes of reluctant readers.

SA A N D HD

The integration of the HBJ reading series into the music curriculum has provided
excellent models singe the songs are connected to good childrens’ literature,

S5A A N D HD

The integration of the HBJ reading series into the music curriculum has enhanced
multicultural awareness through song and story.

SA A N D HD



17.

18.

19,

20

21

22,

23

24,

The integration of the HBJ reading series into the music curriculum has stimulated
student interests in the reading themes.

SA A N D HD

The integration of the HBJ reading series into the music curriculum has enhanced
student self-concept and reduced the isolation of the struggling studemt.

SA A N D HD

The development of creativity has mcreased due to the integration of the HBJ
series into the music curriculum.

SA A N L), HD

The mtegration of the HBJ reading series into the music classes has improved the
music curriculum as it relates to the classroom.,

SA A N D HD

The integration of the HBJ reading series should be implemented in all the
elementary music curriculum in Vinetand,

8A A N D HD

Students have benefited from the integration of the HET reading series into the
music curricuhm.

SA A N D HD

The miegration of the HBJ reading series into the music curriculum has helped
improve the student perceprual, conceptual, and commumnicarive skills.

SA A N D HD

The integration of the HBJ reading series into the music curriculum has helped
improve the guality of student education through a greater use of cultural
Tesources,

SA A N D HD



25.  The continuation of the integration of the HBJ reading series into the music
curriculum may improve test scores.

SA A N D HD

PLEASE MAKE ANY COMMENTS OR SUGGESTIONS.

THANK YOU FOR YOUR TIME AND COOPERATION,



APFENDIX B

INTEGRATED LESSON PLANS



Week 1

Week 2

Week 3

Week 4

Week 5

Week 6

INTEGRATED LESSON PLANS

1. Introduce sang “The Consonant Tree”
{use visual - a large tree with consonants on its branches)

2.

1.
2.

Lia

R o b

.D..I-J-M_»—i

Wop =

Teach the song by rote so students become familiar with the song

Review the song “The Consonant Tree™
Review the consonants o the tree
work on the consonant “b”

Review the song “The Consonant Tree”
Review the consonants on the tree
Review the “b" consonant
Introduce new congonams (¢, d, £ g, Iy 1, &k L m, and n)
Assign the students each a consenant, then have them margh aronnd
the room while singing the song, when their letter i called they must sit
dowr.

Review the song “The Consonant Tree”
Review the consonants on the tree
Review the consonants from b 1o n
Introduce new consonants {p, q, T, 5, t, v, W, ¥, v, and 2)
Asgign the students each a consonant, then have them march around
the room while singing the song, when their letter is called they must sit
down.

Review the song “The Consonant Tree”

Review the consonants on the tres

Dao worlcsheet reviewing the consonants

Asgign the students each a consonant, then have them march around
the room while singing the song, when their letter is called they must
down, but this time the last person rematning will receive a music
award.

Introduce new sone “The Short Vowesl Sopg”
Introduce short a and short o
Teach song by rote so students hecome familiar with the song



Week 7

Week 8

Week O

Week 10

Week 11

Week 12

bl &

WMok ke~

bl e

—

Review the song “The Short Vowel Song™
Concenirate on short a
Do worksheet on short a

Review the song “The Short Vowel Song™
Review short a

Introduce short o

Do worksheet on short o

Sing song again with both short a and short o

Introduce pew aong “The Contraction Song”
Yeach song by rote 80 students become famuliar with the song

Introdnce new vocabulary (contraction. and apostrophe)

Review the song “The Contracion Song”

. Rewiew vocabulary

Do workgheet on ghort a and shott o

Review the sang “The Contraction Song™

. Have children individually identify contractions

. Review the song “The Contraciion Song”



APPENDIX C

INTEGRATED MATERTALS

{Weeks one thraugh twelve}

33



INITIAL CONSONANTS CHART
b bell and baby
[ cake and cow
d dog and drum

f fan and flute

g goose and guitar
h bhamd and hat
] jam and jelly

k kite and lang

i lake and hte

m man and maraca
n nzil and note
P pencil and piano

q quilt and quack
r rug and record

5 sink and sock

t tent and tambourine
v violet and violin

W watch and woad

X x-ray and xylophone
¥ varn and yellow

z zoo and zero



MName : Consonants: B, C, 0, F, G, H, J,

Tune: “Mulberry Bush'"

Consonant Tree

' 3 ¥ | 1 l' 1 : i /| —Fl
L X
. —
Hare we go 'round the con-so-nant tree, tha con-sa-nant tres, the con-380- nant tree.
F Gm c7 F
1 [ p— . k r-—.r-_-i ! i | L 1 i
L t ’ 1 | i i 1 I
i—j ——5—— D - #
+ U
Here we go ‘round tha con-so-nant tres, ging-ng the sounds of lat - ters.

2. Tris is the sound that b can maka:
Ilb!' "b“ iib"‘! Ilh" llh" lih‘!l [ 1]
This [s the sound that b can maka,
In words lika bell and taby,

3. *** Bul x jumt likes {o have |ts way.
it daagn't say *x® all day.
it'd rather sound like “z™" “z" “z*

Wwhan it's a beginning lattar.

** Mote; “ " around the letters means to say the sound
af those latters, not the name of tha lattars.

*** Usa versa 3 only for 1he [attar X.



Name Beginning Consonants Reviey,
B, C, D, F-r G. Hl 'll! K‘:I L., MT N1 P! RT s! Ti V’ wl x! YIZ

Say the name of the picture in each box. Then circle the letter
that makes its beginning sound.

e




Short Vowel Sounds:
8,8 i 0 and y

Name

Tune: "Are You Sleeping?”

The Short Vowel Song

A [ [£T4 C C Gfr C C &7 ¢ C G7 C
4 .' ; ;

Where iz shot a7 Where s short a? Hera | am. Here | am.

A C_. G7 C c Gr7 C £ G7 C C G7 C

= . =
2 _‘:_ . 1
—— -ﬁl— .'_

-+ & ¥ ;_

I'am in a hat rack, crackerjacks and faf cats. e W R Hyt | dgir g v

- 2. Whare i3 short 87 Where is short a7
Hera | am. Hara | am.
'am in a red bed,
Jally eggs and jet sats,
“H" . liul'l . llm'“ Il'H- N ll!!I . Il‘-!'l

3. Where iz short 1? Whera is short 17
Here | am. Hare | am.
I am in a big fig,
Silly Rick and pig wig.

HI!I - I.l.ll‘l - iil,l‘l “Ih . ulll - u’_rl

-

4. Whera i3 short @7 Where is short g2
Hare i am, Hare | am.
I am in & hot pot,
Regky top and stop clock,
quﬂ - noﬂ . "Dy“ u¢u . “ﬂ" - “u-"

2. Whera is zhon u? Where Is short u?
Hara | am, Herm | am.
| am i 3 dump truck,
Lucky duck and skunk bump.
ilu" . ll-ul'l - Hu’" Hu" - uull - uu.-"

" " around the |stter means that the sound of that Jatter is usad.



Name | Shori g

Ndp has the short sound of a. Color each picture that has the
short a sound.




Name - - Short o

Drop has the short sound of 0. Color each picture that has the
short 0 sound.




Name _ Ending Consonants
" D,G,N, T,

Trace the letter at the beginning of each row. Then color each
picture that belongs with that letter.




Name Contractions

Tune: “Mary Had A Little Lamb”'

The Contraction Song

N - c : T -
@  — T — — 17 !rj:' J
- ————— ¢ -
I'm the first word; don't change me! Dan't changa me, dan’t change me.
A ar C
I ;r = ™ —1 — ! ! -
7 o ¥ 3 4
I'm the  first word: den't change me. Oh, no, just lat me be.

2. When you changa the second word,
second waord, second ward,
When you change tha second wovd,
A shortar word you'll ses,

3. Gartain letters are takan ayf, N
Taken aut, takan out. -1'9_9“'
Cartain lelters are taken out. '
One word wili ramain.

4. Apastrophe will fil! that spaca, '
Fill that space, fill that space.

Apostrophe will fill that space,
Tha rast will stay the sama. E}

5.Can't and couldn’, |an't, too. -
tan't too, lan't, too,
Wen’t and 've and let's, it's true,
Contractions evary one.

B 'm and aha’s and you'rs and he'd,
You'rg and ha'd, you'ra and he'd,

Wouldn't, didn't, wa’ll and sha'd,
Good! And now we're done!




Name _ \ o Contractions

Cut and paste each contraction where it belongs.




APPENIMX D

UNIT SKILLS ASSESSMENT TESTS



LT

CRITERION PumL Purit

SkilL Area SCORE ScoRE STRENGTH
DEecoDING

PHONIC ANALYSIS

Initiai conaanarts: 15720

w.byn hodorom g ke p
Ly s f.akz v

P

VOCABULARY -
KEY WORDS 15720

I, will, ig, &, mava, in, tha, nat,
oo, fun, and. yes, no, it, can,
“ume. did, sae, what. do. you

i

TOTAL SCoRe 30740

. HARCOURT BRACE Jcmmchm NG,

' Qm.mnn Austiv SanDieco CHigasos LEiicas. Haw&fnnr.

3

Copyright & 1993 by Harcwn Bm::lm'

hu-nghh resarved. No parz of this publicazion may be mmmmwwm
electromic or mechanical, inchuding phosewagy, reeomlng, of iny mhwmmuﬁmm
sxeen for the prisiting of complere pLget. wih ihe cogrynght nolice, fist irdrectioref ane and'nbs for reate
by any e MARE L avnoaem Juand: hes of Lhe e labed madery remrbook.

Prinied noche Unned Seaweg of Amerca

ioom as




HB. material copywighted under nolica appoaring earier in s book.

Unit Skills

Name
Assessment
DECODING: Phonic Analysis :
Sample
O dog O baby

O cat

O ride O head

O Eink

(O dog Q foot

AT WY WINDOW

‘2l |



Name

DECODING: Fhonic Arnalysis (continued)

Unut Skalls
Assessment

O man O gate

O [cke

O tie © cake

®, Eus

O web O yellow

O rug

AT MY WINDOW

4

HBJ maeerial copyrighad wndar noilce appearing earlier In this book.



Ims ook

¥lice appeanag earlEr in

HEJ matarial copyrighled under n

™ armme

DECODING: Phonic Analysis (continued)

Unit Skills
Assessment

6

O bat

(. pig

@, tiger

(0 sun

) fﬂn

CJ Eite

O yam

AT MY WINDOW

:



Name

Unit Skills

DECODING: Phonic Analysis (continued)

Assessment

(O goose

9, feather @ ring

Iy

O milk

Otent O wall

() vest () moon

AT MY WINDOW

HA maloial Gogeyrighied uno#r nallce £ppasdng earlien in e HOOK



HBJ matanal copyrighted undur nolico appeanng ealier in ks book,

Name

DECODING: Phonic Analysis-(continued)

Unit Skalls
Assessment

Q Eencil

O zoo

O girl

O man

O 1urhp

O bl

@ 1Qm

AT MY WINDOW



Name Unit Skills
Assessment
DECOUDING: Phonic Analysis (continued |
15
() desk () watch () vase
) nine O ham

O cup

O vest

AT MY WINDOW

HEL L it erial copenghled urdar nolies appeanng sariar n fhis bock



HEBJ ezl copyrighned mwor notico sppearing earlier in Rus book.

Name

LECODING: Phonic Analysis (continued)

Unit Skills
Assessment -

S O hand

Q EUI’BE

O leaf

O yam

O kay

0 leg

O wing

AT MY WINDQOW
Scara




HBJ TREASURY OF LITERATURE

N

NAME DATE
e CRIT:RICHN PumiL PLmL
: SKILLAREA SconE Scoae STRENGTH
4 DECODRING 6/3
A PHONIC ANALYELS
" Vowals: ‘alo: raia 3/4
= Final canseonznts: Jdvd,
3 Qi YL nn 3/4
| STRUCTURAL ANALYS'S 3/4
o Inflectians: -5
A {with rouns and verhs,
na speiing change)
VOCABULARY
KEY WORDS 810
4 Comrrenenston
CLASSIFYING 374
ToTaL Score 20726

‘ Mnﬂﬁ:mNnmotdmmH:mmybemw 3 .
therontic o nacchanrieal, el ing photosoy, reeemding, o ﬂrﬂhmw:ﬂtm} mnEm,
aerpe for ihe priming of complete prgma, with the capyrghe notier, for irtractians) me 2nd nex for resale

by any ke Lung clissreom Llulﬂﬂ[il:ﬂ of The celalasd sy itk

Printed tn the United States of Americs

tan,

G} owa UR

94




MName

Unit Skills

Assessmerit

DECODING: Phonic Analysis

Sample

The is filled with rice.

O hot O pot Q) saw

Wipe your feet on the

O mat () got (O bat

I cannot find my other blue

O at ) sock ) lock

is my teacher. -

O pan () man

Did you see the
woods?

Omop . O fox () nap

run into the

2 Score

A FRIEND LIKE YOU W

rsphiliicd Lncion piCa ApC g carbier o s ik

HIY inataeml copy



HBJ malarial copylighiad under nolice appearing earlias in this book.

Mame Unit Skills
Assessment '

DECODING: Phonic Analysis

Sample want to go.

O it Oa

Put the hat in the .
O bag () pig O tag

Are you happy or 7
O mud O hid  sad

in the rain.-

The dog got
O dot O wet O hat

It is o'clock.

O ten O pan O win

Seore 3




P e

r SKILLS

N

NAME DATE , B

SKILL AREA, {RITERION PLPIL PuriL

] SCORE SCone STRESCGTH
Drcoping

PHONIC ANALYSS 9,12
374

Initial elugters witt ¢ 34

Vowels: ‘ara,

Fimal consanants: 'm/m, 3‘} 4 -;-.'
'p. fwick,
STRUCTURAL AMALYS IS 6/8
Comractians: a*, 's fis) 3"{4 ' i

344

Inflections: -ad. -1ng
(no speliing changes)

VOCABULARY ] -
KEY WORDS 8/10

COMPREHENSION
SECQUEMNCE 374

ToTar Score

hilb|

S

Al Fighny reervrd, Ko pn o thiz pabTicarion may be mproducd or tmntmicodin oy folrros o snememy |
slectomic or merhnainal, incinding phorneopy. reepmding. of amy atbor infontion sromge e romond Fymem;
caeepr For the primiog of complere paged., with the <opyrighr nodes, for Emruoricoal ue: 204 nof o sl
by any setcher usang clutaiovet Guanthised of Ui el 2 mudent roabock.

=]
=
1
=
-
-
O ‘
7
-
<
=~
—
3

Printed in the Umited Seares of Americy
R e B LR X




FIDJ MEterid) copyrlghilac undar nolice apaelring errlies in 1his bock

Name

Unit Skills

DECODING: Structural Analysis

Assessment

Sample The frog was

O jumping O jump

on the grass.

() jumps

I Tim if he could go with us.

O asking O ask O asked
2 Iam __for my cat.

O look O looking O looks
3 She for a pet pig. v

O wished () wish C wishing
4 The dog is ball with me.

O played O plays O playing

ACROSE THE FIELDS
Scare

stop:



Name Unit Skills
Assessment

DECODING: Structural Analysis

| Sample I don’t know where shé is.

O is not O donot O did not

I Where's your new hat?

O whereis (O sheis O Whatis

2 She couldn’t see the bird in the tree.

O can not QO could not O did not

3 He's going to go swimming.

O How is O Itis O Heis

rollice oppopring cpdler In this Look.

4 I didn’t dig that big hole.

O is not O didnot O do not

8 Score

HB.] malosisl copyrighted under
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